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Thank you.

.



Agenda

Å09.15 ς10.45 Attendance First: through the lens of disadvantage
ÅOur approach, a framework for accountability, our culture, time to reflect.
Å10.45 ς11.25 COFFEE BREAK

Å11.25 ς13.00 Attendance First ςcontinued

The CLF Attendance Playbook

Peppered with belonging, status 
ŀƴŘ ŜǎǘŜŜƳΧΦ



Who am I?

ÅKate Richardson

ÅEducation Director, CLF- Bristol, Somerset.

ÅNot an expert ςbut learning about attendance.

ÅAsk me questions, happy to share.



Belonging ςthe science
Å.ƛƻƭƻƎƛŎŀƭ ŦŀŎǘ Χ ƘƻǊƳƻƴŀƭ ŎƻƴŘƛǘƛƻƴΦ 

ÅBack to working together through time ςsocial beings - isolation does not equal survival.

ÅOrganisms are chemical machines that run on energy. 

ÅSense of belonging is a basic need, fundamental motive, and human right, particularly 
important in education.

ÅSense of belonging refers to feeling accepted, valued, respected, and included, just as we 
are.

ÅBelonging strengthens brain connectivity and catalyzesneurotransmitter release, with 
positive effects.

ÅBeyond the family the place children belong is in the classroom. Huge influence of the 
ǘŜŀŎƘŜǊΦ άǎǇƛǊƛǘǳŀƭ ŎƻƴƴŜŎǘƛƻƴ ǘƻ ǘƘŜ ǇƘȅǎƛŎŀƭ ǎŎƘƻƻƭ ǎǇŀŎŜέΧ ΦΦƎƛǾƛƴƎ ǘƘŜƳ ŀ ǎŜƴǎŜ ƻŦ 
belonging.

ÅOne way: foster belonging by talking about our own stories.



My storyΧόƴƻǘƘƛƴƎ ōŜǘǘŜǊ ǘƘŀƴ ǘŜƭƭƛƴƎ ŀ ǎǘƻǊȅύ

What bring me here?

ÅStoke on Trent 

ÅPlymouth

ÅBodmin

ÅRolle College - Exmouth

ÅLondon

ÅBristol ς10 years

ÅMy WHY links back to here. Roots. Disadvantage. Equity. 



²ƘŀǘΩǎ ȅƻǳǊ ǎǘƻǊȅ ςwhat brings you here?

ÅHow are you, x 2?

Å²ƘŀǘΩǎ ȅƻǳǊ ǎǘƻǊȅ to here?



Owen Eastwood | Belonging

ÅaŀǳǊƛ άŘƻ ȅƻǳ ƪƴƻǿ ǿƘƻ L ŀƳΚέ

Åά²Ŝ ƪƴƻǿ ǿƘƻ ȅƻǳ ŀǊŜ ŀƴŘ ȅƻǳ ōŜƭƻƴƎ ƘŜǊŜέ 

ÅStories in the Mauri passed down through generations. 

Å²ƘŀƪŀǇŀǇŀ όƭƻƴƎ ƭƛƴŜ ǘƘǊƻǳƎƘ ǘƛƳŜύΧ ǳƴōǊŜŀƪŀōƭŜ ƭƛƴŜ ƻŦ ǇŜƻǇƭŜ ςthis can be 
ŀƴȅ ŎƻƳƳǳƴƛǘȅ ƻŦ ƘǳƳŀƴ ōŜƛƴƎǎ Χ ōŀŎƪ ǘƻ ǘƘŜ ƻǊƛƎƛƴ ǎǘƻǊȅΧ ŀƴŘ ƛƴǘƻ ǘƘŜ ŦǳǘǳǊŜΦ

Å¢ƘŜ ǎǳƴ ƳƻǾŜǎ Řƻǿƴ ǘƘƛǎ ƭƛƴŜ Χ ŀƴŘ ǎƘƛƴŜǎ ƻƴ ȅƻǳ ŦƻǊ ŀ ǘƛƳŜΦ 

ÅάǇƻǿŜǊŦǳƭ ŎǳƭǘǳǊŜΣ ǿƘŜƴ ǘƘŜ ǎǳƴ ǎƘƛƴŜǎ ƻƴ ȅƻǳ Χ ǿƘŀǘ ŀǊŜ ȅƻǳ ǘƘŜ ƎǳŀǊŘƛŀƴ ƻŦ Χ 
ȅƻǳǊ ƛƴƘŜǊƛǘŀƴŎŜ Χ ǾŀƭǳŜǎ ŀƴŘ ǎǘƻǊƛŜǎ Χ Ǌƛǘǳŀƭǎ ŀƴŘ ǘǊŀŘƛǘƛƻƴǎΦ 

ÅYou are a guardian when the sun shines on you. 

Å/ƻƴǎƛŘŜǊ άǿƘŀǘ ƴŜŜŘǎ ƳŜƴŘƛƴƎέ Χ ŀǎ ŀ ƎǳŀǊŘƛŀƴ ǘƘŜ ǊƻƭŜ ƛǎ ǘƻ ǇǊƻǘŜŎǘΦ

Å²Ŝ ƘŀǾŜ ŀ ǊƻƭŜ ǘƻ ŎǊŜŀǘŜ ŦƻǊ ǘƘƻǎŜ ǘƘŀǘ ŎƻƳŜ ƴŜȄǘ Χ ǘǊŀƴǎƳƛǎǎƛƻƴ ƻŦ ǇƻǿŜǊ ǘƻ ǘƘŜ 
next generation.



Belonging | an exercise inleadership

άTo feel a sense of belonging is to feel accepted, to feel seen and to 

ŦŜŜƭ ƛƴŎƭǳŘŜŘ ōȅ ŀ ƎǊƻǳǇ ƻŦ ǇŜƻǇƭŜΧto not feel belonging is to 

ŜȄǇŜǊƛŜƴŎŜ ǘƘŜ ǇǊŜŎŀǊƛƻǳǎ ŀƴŘ ƛƴǎŜŎǳǊŜ ǎŜƴǎŜ ƻŦ ŀƴ ƻǳǘǎƛŘŜǊΦέ

(Owen Eastwood, 2021)



Colleagues

2090



Daniel Coyle

άhǳǊ ǎƻŎƛŀƭ ōǊŀƛƴǎ ƭƛƎƘǘ ǳǇ ǿƘŜƴ ǿŜ 
receive a steady accumulation of 
almost invisible cues: we are close, 
ǿŜ ŀǊŜ ǎŀŦŜΣ ǿŜ ǎƘŀǊŜ ŀ ŦǳǘǳǊŜΣέ 

.ǳǘ ƛǘΩǎ ƴƻǘ ŀ ƻƴŜ-time thing. 

Belonging is a flame that needs to be 
continually fed by signals of 
connection.



Doug Lemov

ÅSmiling and making eye contact 
are two of the most important 
belonging cues.

ÅImagine Vanessa in a room full of 
averted, disinterested gazes. If 
she was smartτand if she was 
like most young peopleτǎƘŜΩŘ 
have known better than to have 
raised her hand in the first place.



How do we foster belonging in Secondary 
schools?







aȅ ŜŀǊƭƛŜǎǘ ƳŜƳƻǊȅ ƛǎ ƻŦ ǇŜŜǊƛƴƎ ƛƴǘƻ ŀ ǎƳŀƭƭ ŎǳǇōƻŀǊŘ ƛƴ ŀ ŎŀǊŀǾŀƴΦ L ŘƛŘƴΩǘ ƪƴƻǿ ƛǘ ŀǘ ǘƘŜ 
time, but that caravan in rural South Shropshire was going to be my home for the next six 
years. 

The caravan was old and the doors made a hollow, unsatisfying sound as you closed them. We 
has no television and we had gas lamps on the wall that you lit with a match. We got our 
drinking water from a spring in the garden, which was all well and good until the day we 
found a dead frog in it. 

I shared a small room in a caravan with my older brother and I can still picture the ice 
glistening on the metal bedposts on cold winter mornings. In the depths of winter, it was 
literally freezing. 

However, despite our lack of money, despite the jumble sale clothes and hand-me-down 
shoes, there were two things that I had plenty of ςlove and books.

There was a mobile library service which parked up nearby. I would walk down the road 
clutching my pink library slips and be GIVEN as many books as I needed. But some people 
ŀǊŜƴΩǘ ŀǎ ƭǳŎƪȅ ŀǎ L ǿŀǎΦ {ƻƳŜ ǇŜƻǇƭŜ ŘƻƴΩǘ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ǘƘŀǘ literary lifeline and the beauty 
and wonder of the countryside that I had free rein over as a child. {ƻƳŜ ǇŜƻǇƭŜ ŘƻƴΩǘ ƘŀǾŜ 
love.

¢Ƙƛǎ ƛǎ ǿƘȅ L ǿŀƴǘŜŘ ǘƻ ǿǊƛǘŜ LǎŀōŜƭΩǎ ǎǘƻǊȅΦ !ǎ ƻŦ ǘƻŘŀȅΣ ǘƘŜǊŜ ŀǊŜ ŀǊƻǳƴŘ four million children 
living in povertyƛƴ ǘƘŜ ¦YΦ ¢ƘŀǘΩǎ ƻǾŜǊ ŦƻǳǊ Ƴƛƭƭƛƻƴ ŎƘƛƭŘǊŜƴ ǿƘƻ ŘƻƴΩǘ ƎŜǘ ŜƴƻǳƎƘ ŦƻƻŘ ǘƻ ŜŀǘΣ 
ǿƘƻ ŀǊŜ ŎƻƭŘ ŀƴŘ ǘƛǊŜŘΣ ǿƘƻ ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ŜǉǳƛǇƳŜƴǘ ǘƘŜȅ ƴŜŜŘ ŀǘ ǎŎƘƻƻƭΣ ǿƘƻ ŘƻƴΩǘ ƘŀǾŜ 
the same chances and opportunities as everyone else. These children are often ignored, 
which is why I wanted to explore the idea of invisibility in this story. 

hŦ ŎƻǳǊǎŜΣ ǇƻǾŜǊǘȅ ƛǎƴΩǘ ǘƘŜ ƻƴƭȅ ǿŀȅ ƛƴ ǿƘƛŎƘ ǇŜƻǇƭŜ get overlooked by society; there are 
many ways that the world has of saying, άȅƻǳ ŘƻƴΩǘ ōŜƭƻƴƎ ƘŜǊŜΦέ

I wanted to try to counter that. I wanted to say, άȅŜǎΣ ȅƻǳ 5h ōŜƭƻƴƎΦέ

We all belong here.

Tom Percival (2020), taken from his book, The Invisible. 



Concluding the story

ÅWe (humans) want to belong.

ÅEach of you are immortal, before and 
after. What did you do when the sun 
shone on you?

ÅThe change will be our own legacy.

ÅSmall behaviours support belonging and 
phycological safety.

Belonging anchors the values, and our 
behaviours..

How far do pupils feel they belong in your school?



Ψ²Ŝ ŀǊŜ ōƻǳƴŘ ōȅ ŀ ǎŜƴǎŜ ƻŦ 
shared belonging and collective 
responsibility; about strong local 
communities, active citizens and 
the devolution of responsibility.
ΧŜƴǎǳǊƛƴƎ ǘƘŀǘ everyone has a 
fair chance to make the most of 
ǘƘŜƛǊ ŎŀǇŀŎƛǘƛŜǎ ŀƴŘ ǘƘŜƛǊ ƭƛǾŜǎΦΩ

(Jonathan Sacks, 2020)

Attendance first; through the lens of disadvantage



! ǘƘƛƴƪƛƴƎ ǇǊƻƳǇǘΧ





All pupils

ÅHave a clear school attendance policy on the 
school website which all staff, pupils and parents 
understand. 

ÅDevelop and maintain a whole school culture that 
promotes the benefits of good attendance. 

ÅAccurately complete admission and attendance 
registers. Have robust daily processes to follow 
up absence. 

ÅHave a dedicated senior leader with overall 
responsibility for championing and improving 
attendance



Pupil at risk of becoming PA

ÅProactively use data to identify pupils at risk of poor 
attendance. 
ÅWork with each identified pupil and their parents to 

understand and address the reasons for absence, 
including any in-school barriers to attendance.
ÅWhere out of school barriers are identified, signpost 

and support access to any required services in the first 
instance. If the issue persists, take an active part in the 
multi-agency effort with the local authority and other 
partners. 
ÅAct as the lead practitioner where all partners agree 

that the school is the best placed lead service. Where 
the lead practitioner is outside of the school, continue 
to work with the LA and partners.



PA pupils
ÅContinued support as for pupils at risk of becoming 

persistently absent and: 
ÅWhere absence becomes persistent, put additional targeted 

support in place to remove any barriers. Where necessary 
this includes working with partners. 
ÅWhere there is a lack of engagement, hold more formal 

conversations with parents and be clear about the potential 
need for legal intervention in future. 
ÅWhere support is not working, being engaged with or 

appropriate, work with the local authority on legal 
intervention. 
ÅWhere there are safeguarding concerns, intensify support 
ǘƘǊƻǳƎƘ ǎǘŀǘǳǘƻǊȅ ŎƘƛƭŘǊŜƴΩǎ ǎƻŎƛŀƭ ŎŀǊŜΦ ²ƻǊƪ ǿƛǘƘ ƻǘƘŜǊ 
schools in the local area, such as schools previously 
attended and the schools of any siblings. 



SA pupils

ÅContinued support as for persistently 
absent pupils and: 

ÅAgree a joint approach for all severely 
absent pupils with the local authority. 



Support for cohorts with lower 
attendance than their peers

ÅProactively use data to identify cohorts with, or at risk 
of, low attendance and develop strategies to support 
them. 

ÅWork with other schools in the local area and the local 
authority to share effective practice where there are 
common barriers to attendance. 



Support for pupils with medical condition 
or SEND and/or social worker

ÅMaintain the same ambition for attendance and work with 
pupils and parents to maximise attendance.

ÅEnsure join up with pastoral support and where required, put in 
place additional support and adjustments, such as an individual 
healthcare plan and if applicable, ensuring the provision 
ƻǳǘƭƛƴŜŘ ƛƴ ǘƘŜ ǇǳǇƛƭΩǎ 9I/t ƛǎ ŀŎŎŜǎǎŜŘΦ 

ÅConsider additional support from wider services and external 
partners, making timely referrals. 

ÅRegularly monitor data for such groups, including at board and 
governing body meetings and with local authorities.

Å{ƻŎƛŀƭ ǿƻǊƪŜǊΥ LƴŦƻǊƳ ǘƘŜ ǇǳǇƛƭΩǎ ǎƻŎƛŀƭ ǿƻǊƪŜǊ ƛŦ ǘƘŜǊŜ ŀǊŜ ŀƴȅ 
unexplained absences and if their name is to be deleted from 
the register.





Slide number

Why do we exist? |Our Core Purpose across our trust

Our collective endeavour
& shared responsibility



+26 academies
+2,600 employees
+14,200 pupils aged 3-19

3-11: 3,500

11-16: 9,600

16+: 1,100

+200 volunteer governors

CLF ςas we are today



A strategic commitment to disadvantage





A wicked problem

Lƴ ǇƻƭƛŎȅ ǊŜǎŜŀǊŎƘΣ ΨǿƛŎƪŜŘ ǇǊƻōƭŜƳǎΩ ŀǊŜ ŘŜŦƛƴŜŘ ŀǎ ǎƻŎƛŀƭ 
issues which are hard oreven impossible to define, to which 

solutions are not clear, and which cannot be fully solved.



Dark Ages

The global pandemic, Brexit, standards in public life (Nolan 
Principles), high inflation, high interest rates, energy costs, 

mortgage rates, loan rates, cost of living, AI, inaccessible first 
homes, decline in living standards, shifting employment types 
and longevity, climate change, political turmoil, social media, 

conflicts across the world (including Europe), long waiting lists, 
funding crisis, erosion of local services and multi-agency services, 

mental health challenges, public service strikes, recruitment, 
ǊŜǘŜƴǘƛƻƴΧ

άIƻǿ ǘƻ ƭƛǾŜ ƛƴ ŀ ǿƻǊƭŘ ǿƘŜǊŜ ǇǊƻŦƻǳƴŘ ǳƴŎŜǊǘŀƛƴǘȅ ƛǎ ƴƻǘ ŀ ōǳƎΣ ōǳǘ ŀ ŦŜŀǘǳǊŜΚέ 
Yuval Noah Harari





Enabling children to thrive in their place in the world, which they exploit because of a developed sense of self and 
agencythat is built on an ability to seek meaningand make connections based onevolving understandingsecured 

through a foundation of knowledgeand skills

5ŜŜǇƭȅ ƘǳƳŀƴ ŜȄǇŜǊƛŜƴŎŜΧ

ESTEEMBELONGINGSTATUS



self-esteem
a belief and confidence in your own ability and value.

A Duty of Care (Peter Hennessy): You must take reasonable care to 
avoid acts or omissions which you can reasonably foresee would be 
likely to injure your neighbour (persons who are so closely and directly 
affected by my act(s)).

ΧǿŜ ƴŜŜŘ ŀ redistribution of esteemΧ ǘƻ live lives of decency and 
dignity, winning social esteemΦ ΧǿŜ Ŏŀƴ ǘǊŀǾŜƭ ǘƘŜ ǊƻŀŘ ǘƻ нлпр ǿƛǘƘ 
purpose, dignity and accomplishment.

ΧǿŜ ƴŜŜŘ ŀ ŘŜŎŀŘŜ ƻŦ ǊŜŀƭΣ ǎƘŀǊŜŘ ŀŎŎƻƳǇƭƛǎƘƳŜƴǘΦ We have 
sovereignty over our care of duty. It is a matter of shared purpose and 
sustained application.



It is easy to forget we have status to give, that it costs nothing and it 

never runs out. ...Allowing others to feel statusful makes it 

more likely they'll accept our influence . (Will Storr , 2021)

It's probably not a surprise to discover that feeling deprived of status is 

a major source of anxiety and depression. When life is a game we're 

losing, we hurt. ...To our brains, status is a resource as real as 

oxygen or water. When we lose it, we break. (Will Storr , 2021)



Classrooms are crucibles of comparative status



Status: A thinking prompt ςto revisit

In a school day, what 
opportunities are there to give 
status to those who need it 
most?

How do we reinforce status in 
our behaviours? How do we 
support our teachers to do 
this?



! ōƛǘ ŀōƻǳǘ ǳǎΧ



Our attendance journey Fiona Lightwood 
(attendance lead) 
appointed as 
pandemic started.



How we do things here
The areas that are standardised across 

the Trust and in the Academy that gives 
the platform for professionals to 

perform

Red Dance: Empowering 
Teams and individuals

Collective responsibility and ownership 
for improvement

EmpoweringExperts



Our 
approach to 
standards

Aligning many of 
our approaches.

Our mantra for attendance



Our column

ÅTracker

ÅData

ÅSystems

ÅPolicy and guidance

ÅHelp at hand

ÅPD and support ςnetworks, training, templates. 



Home visit 
team prepped 

for day one 
absence-
chasing.

A continuum of culture: the first week back

Attendance comms 
to staff are regular 
and clear, all pupils 

expected in and 
supported to attend 
where not present.

A key part of the AIP.

A key feature in team 
discussions at all layers 

and levels.

Everyone knowing the 
role they play.

100% expected.

An extra focus planned 
for INSET and a planned 

push for week 1.

For example:

Yh! ŀƴŘ ²I! ǇƭŀƴǎΧ

Silver bullet 
territory

Hoping they all 
come back, 
following-up 
safeguarding 

concerns, 
accepting a few 

will be out of the 
ŎƻǳƴǘǊȅΧ

Advance 
communication 
and contact on 
the day for any 

absent students.

Mindset ςwhat are 
you expecting?



Attendance is one of our key measures

We have been focussing on the 
gap between PP and NPP pupils, 
comparing to the 2019 gap, 
which is aspirational.

(Primary = NPP/PP National 2019 
gap = 2.1%)

(Secondary = NPP/PP National 
2019 gap = 3.6%)





²C!Ωǎ !ǘǘŜƴŘŀƴŎŜ ƧƻǳǊƴŜȅ ƻǾŜǊ ǘƛƳŜΧ

The 2022-23 data is as at 
¢ŜǊƳ р ²ŜŜƪ оΣ ²C!Ωǎ 
data is from SIMS, 
compared with the Wonde 
LA, Regional and National 
data. 



Attendance strategic aims ς2023/24
Growing

ÅSupporting increased, effective capacity across 5 clusters- appointment and induction of new role, 
growing current capacity and developing an effective model of what good cluster support looks like.

ÅDeveloping a deeper understanding or how we use our time to collaborate at scale ςdownload 
networks versus solution circles, empowering team members to support one another.

Improving:

ÅSecondary capacity and expertise ςdeveloping a shared understanding of what good looks 
like. Getting closer to Secondary leaders, empowering them to audit across in triads (sharing best 
practice and peer support), supporting recruitment to attendance vacancies.

ÅSupporting local authority decision-making to enable better support for our families.Being clear about 
ǿƘŀǘ ƛǎ ŀƴŘ ƛǎƴΩǘ ŜȄǇŜŎǘŜŘ ƻŦ ƻǳǊ ǎŎƘƻƻƭǎΣ ǿƘŜƴ ǘƻ ǳǎŜ 9²{ ǎǳǇǇƻǊǘ ŀƴŘ ƘƻǿΣ ǘƻ prioritisethe time of 
attendance teams.

ÅEmbedding the mantra that attendanceƛǎ ŜǾŜǊȅƻƴŜΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ςfilm, messaging.



Attendance first: through the lens of disadvantage.

Use of data/target setting

Reviews and audits ςstock takes.

Precision in coding

The proactive shift

Establishing routines through the lens of disadvantage.

Time and resource.

Team sport; individual focus. 

Status, belonging and esteem: culture.



How we use data

ÅDaily

ÅWeekly

ÅTermly



A new measure last year: a daily pupil target

Å¢ƘŜ άƴǳƳōŜǊ ƻŦέ ƛǎ ŘŜƭƛōŜǊŀǘŜƭȅ ŎƘƻǎŜƴ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎŎŀƭŜ ƻŦ ǘƘŜ 
challenge. 
ÅThe deficit measures are a purposeful choice to focus on the gap to 

our standards.

ÅDaily target is intended to be motivational ςthere is a new an 
opportunity to meet it every day.

ÅIt is focussed at pupil level and deliberately highlights the number of 
pupils off-site every day to encourage action and understanding about 
every pupil absence.

ÅSupports whole school understanding of how many pupils a % 
equates to.



New: Daily targets

1 student counts 
ŦƻǊΧ

bǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎ ŀōǎŜƴǘ ƛŦΧΦΦΦΦΦΦΦ

Cohort 98% 97% 96% 95% 94% 93% 92% 91% 90%

BPA 498 0.20% 9 14 19 24 29 34 39 44 49

EPA 104 0.96% 2 3 4 5 6 7 8 9 10

FVA 158 0.63% 3 4 6 7 9 11 12 14 15

HMA 363 0.28% 7 10 14 18 21 25 29 32 36

SA 236 0.42% 4 7 9 11 14 16 18 21 23

UVA 271 0.37% 5 8 10 13 16 18 21 24 27

WFA 350 0.29% 7 10 14 17 21 24 28 31 35

BA 693 0.14% 13 20 27 34 41 48 55 62 69

BBA 1338 0.07% 26 40 53 66 80 93 107 120 133

JCA 862 0.12% 17 25 34 43 51 60 68 77 86

KOA 658 0.15% 13 19 26 32 39 46 52 59 65

WHA 514 0.19% 10 15 20 25 30 35 41 46 51

SVA 87 1.15% 1 2 3 4 5 6 6 7 8

LHA 19 5.26% 0 0 0 0 1 1 1 1 1





Sharing the gaps



Post 16 ςŀ ōƛǘ ƻƴ ǘƘƛǎΧ

ÅGrey area

ÅDiscrepancies within our trust

ÅKnow what you are measuring and how

ÅTarget vulnerable pupils and make sure they are in.



We also use attendance data in other 
ŎƻƴǾŜǊǎŀǘƛƻƴǎΧΦ



Link between Attendance and KS4 Outcomes

<90% 90%-95%95%-97%97%-99%99%-100%

No. 414 323 214 219 88

2023 P8 -0.81 0.26 0.44 0.61 0.77

2022 P8 -0.65 0.39 0.57 0.65 0.59

2019 P8 -0.99 -0.22 -0.09 0.15 0.34

2018 P8 -0.77 -0.14 0.03 0.21 0.31

Year 11

PA Non PA

2023 36% 71%

2022 42% 78%

2023 16% 46%

2022 22% 55%

Basics 9-4

Basics 9-5
Difference between 
top attenders and 
persistent 
absentees is 1.57 
(i.e. over one and a 
half grades per 
subject)

Non-Persistent Absent students twice 
as likely to get Basics 9-4, and three 
times as likely to get Basics 9-5.



wŜǾƛŜǿ Ǿƛǎƛǘǎ ŀƴŘ ŀǳŘƛǘǎΧ

ÅDistort resource to academies by risk

ÅAudit supports with intelligence

ÅAttendance capacity at ARVs



Precision in coding



CLF attendance policy & guidance

The policy supports process and 
procedure/responsibility.

The guidance supports the culture.



Shifting behaviours




